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ABSTRACT 

A communications profesror decided to teach an 
undergraduate "theories of communication" seminar course that had 
been listed but not taught for 12 years or more. The professor asked 
for advice on how to teach the course by sending an electronic mail 
message over an information network. The sometimes contradictory 
advice concerning the proposed textbook (Little john 1 s "Theories of 
Human Communication") convinced the professor to stick with this 
challenging text with a philosophical bent. The professor decided to 
relate issues of theory to what matters to students by using computer 
mediated communication (CMC) as part of the learning process. 
Students were provided with computer accounts and instruction in how 
to send, receive, print, and save electronic mail messages. Even 
though 20% of the students' final grade was based on a journal of 
electronic mail, the students did not eagerly embrace CMC. A few 
weeks before the end of the semester, students responded to a brief 
questionnaire concerning their use of and attitudes toward CMC. A 
total of 19 responses were received. Results indicated that: (1) 
using electronic mail as it was done in this course is likely to 
produce a fair share of student resistance; (2) access to computer 
terminals was essential; and (3) most students liked the experience 
and thought that it facilitated seminar participation. (Data from the 
questionnaire is included, and a sample electronic mail log is 
attached.) (RS) 
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Coapate -Mediated Coamunication to Facilitate 
Seaiaar Participation and Act if e Tainting 



From the history of prior technology we can glean 
four points useful in thinking about the potential 
consequences of new coaaanication technology. 
First, the full possibilities of a nev technology 
are hard to foresee. ... Second, unanticipated 
consequences usually have less to do with 
efficiency effects and lore to do with changing 
interpersonal interactions, ideas about vhit is 
important, work procedures, and social 
organization. These changes aay profoundly alter 
hov each of us works and even the work we do. 
Third, these second-level effects often emerge 
somewhat slowly as people renegotiate changed 
patterns of behavior and thinking. Fourth, 
second-level effects are not caused by 
technologies operating autonomously on a passive 
organization or a society. Instead they are 
constructed as technology interacts with, shapes, 
and is shaped by the social and policy 
environment. Although as humans we decide our own 
cultural responses to technology, an initial 
technological change can set the direction of a 
deviation-amplifying spiral. ie can affect 

technology design and policy and therefore 
influence the second-level effects as well (pp. 
7-8) . 

(Sproull & Kiesler, 1991) 



The purpose of this paper is ttofold: (1) to t el l you 
about my experience in using the computer to facilitate 
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seminar participation and active thinking in the Theories of 
Communication course; and (2) to sfcast you artifacts like 
electronic nail, and student responses to questions about 
computer-mediated coaaunication (CHC). This is not intended 
as a scientific stuiy.[ 1] It is intended as a forn of show- 
and-tell based on ay experience in using the coaputer to 
develop the course and to proaote student participation in 
the seainar. Ideally, this report of ay experience vith ZHZ 
should be of use to others teaching the Theories of 
communication course (or other seminars) vhere CMC may 
facilitate student involvement and learning. 



§o§e„g§c|gro9Bd 

Although I have thought about teaching the Theories of 
Communication course for years, it was during the winter of 
1990-91 and the spring of 1991 that I actively prepared the 
course. The Theories of Communication seminar had been 
listed in our undergraduate catalog, but it had never been 
taught in the twelve years I had been at my university. Put 
as briefly as possible, I was prompted to teach the course 
for a variety of reasous: educational and political. My 
educational reasons range over both the students 1 interest 
and my own. For the student there may be nothing more 
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valuable ve can offer than critical thinking. This aeans, 
in short, understanding the nature of theory and research. 
For myself, ty educational goal was to sharpen ay own 
understanding of theory and to take the tiae to read the 
literature on theories of (and in) sonaunica tion. The 
political reason for teaching the thesries course was siaply 
to respond to the nagging questions concerning the 
disciplinary status of the field of coamunication, e.g., are 
you a discipline? do you have any theories? Aren't yau 
communication people in the business of teaching students 
how to win friends and influence people? 

One piece of additional background inforaation that I 
believe is relevant and iiportant concerns ay own status at 
using the computer. Prior to exploring the use of CBC in my 
course, I had used electronic nail for a number of years, I 
had used the computer for word processing and some limited 
statistical analysis. I would consider myself minimally 
literate as a user. 

§§tting_ Star ted 

Or.ce I decided to teach the course I reviewed some of the 
leading textbaoks. As it turned out, 1 decided to use the 
Littlejohn book, but I felt the need for advice from 
colleagues who had been through the classroom testing ground 
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with the book. Here is odq place elastronic nail bccaie 

significant to ae. I put cut a call for advice over the 

Interpersonal/Saall Group hotline of Conserve, it read: 

I aa preparing to teach a theories of 
coamunica tion course this coiing fall. It vill be 
ay first tiae at teaching the course. The course 
vill be a senior level seainar with about 15 to 20 
communication majors. I have reviewed a number of 
the texts available and I feel pretty confident 

that I vill use Littlejohn's HL£2Lies_o£ Hajari 

£2EMBi£§iion. Rut I have not decided on the 
eaact structure of the course yet, assignments, 
student lead discussion. I aa interested in 
advice and syllabi from others vho have taught the 
course. T am Lenny at Portland and I aa a 
subscriber to Interpersonal, Et hnoaet hodology. 
Gender hotlines. 



While I did not receive a large number of responses, vhat 
I did receive vas very helpful. Interestingly, both 
students and faculty responded. Since the responses came to 
me via a public form, a computer bulletin board, I vill 
recite several of the responses, but T vill not attribute 
the author's name to the quotation. 



To begin vith, the sort of response that got ae thinking 

that this course may not be vithout its serious problems 

came from a student perspective. The advice read as 
follows: 



1 took a theory class using Littlejohn 1 s book 
about a year ago. It vas the vorse Comm class I 
had to ever take. What vas offered in the book 
had no relevance to my everyday world. I hope 
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that you are able to connect the tiro themes (the 
written theories and everyday practice) and have 
an exciting class. 

Good luck 

That one got we thinking about the difficulty theory 
presents to undergraduates. How could I have forgotten the 
lesson of 17 years of teaching? Undergraduates often do not 
understand the nature of theory* what it is, what it's for, 
its value, nor are they typically able to apply criteria to 
the critical assessment of theory. This message from a 
student perspective alerted ate to the potential of a serious 
breach between ay appreciation for the Little-John textbook 
and the student's appreciation foe it. If this one response 
was representative of a significant number of students (and 
it seemed to me that it might well be, based on my 
experience with undergraduates) , then I needed to address 
the problem of connecting the theories more closely with the 
students 1 experience outside of the classroom. I needed to 
be concerned with the relationship between theory and 
practice. 

At about this same point in time I received a second 
response from a student who praised Littlejohn*s book to the 
skies. Confused and still in need of advice, now even more 
so, I sent oi t this message over the Interpersonal/Small 
Group hotline: 
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X recently requested advice on teaching the 
undergraduate course on soanunici tion theory and I 
received sone helpful coaaents, suggestions, etc. 
But, being a novice at teaching the course (just 
preparing to teach it for the first tiae 9 although 
I have taught communication courses since about 
1974), I remain uncertain about the state of the 
art. I received tvo very helpful coaaents from 
people who had taken such a course. But they 
seened to express widely different points of view. 
One praised Little john's text to the skies and the 
other daaned it. I an thinking of using the book, 
but now I don't knov vhat to do. 'The point that 
has eaerged seems to be that Littlejohn's book 
(Ihsori£s_of_Haaan_Coa«un i£§^ is an excellent 

book but for graduate students, not 
undergraduates. any thoughts — from students-- 
former students vho had such a course— or used 
Little john's book — and from faculty? Any thoughts 
on how auch student lead discussion belongs in 
such a course (senior seminar) ; any thoughts on 
how computer aediated coaaunica tion night work to 
encourage writing? Also, just how far can such a 
course go toward connecting theory and practice? 
Is theory intended for practice in the non- 
research setting? And if so, in what way is 
theory useful in the non-research context? Or, in 
other words, should student papers concern theory- 
research or theory-practice, or some combination? 

Your thoughts on this will help ae think this 
through. I know that I won»t be able to answer 
aany of ay questions until r teach the course at 
least once. But, still, I irant to aake good 
choices going into the first try. 



The big question at this point, to ay mind, was this: Is 
the Littlejohn book and the caurse, generally, "dangerously 
theoretical"? And, if so, is a special approach required to 
maintain and facilitate student interest and involvement in 
the essence of the course, critical thinking about ideas? 
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Perhaps some of the responses I received at about that 
tiae will help to show just how I arrived at a decision on 
how to structure the course (and just how cue played a role 
in the course even at this early stage). Here is a response 
fcoa a faculty leaner who had experience teaching the 
theories course: 



At X University we have used Littlejohn through 
all editions in our introductory upper division 
(junior level) comm. theory class. In ay view it 
is still the most coaprehensive and at the saae 
time conprehendable text available. (That aay not 
be the case if Stephens next edition wanders even 
farther into the un-American wasteland of critical 
theory.) Stephen has been at it longer and doss 
it better. In ay view, the text challenges th« 
best and devastates the lazy. The philosophy for 
usage is that the student who learns his or her 
way through Littlejohn will nest very few 
strangers in terns of research a*d theory studied 
in depth in other upper division courses. Due 
introductory theory course is also our "writing 
enphasis coarse" which is reguired of every 
departaent in the university and of the najors in 
that department. Fifty percent of the grade is 
based upon written work. The written assignments 
vary from metatheoretical to applied, depending 
upon instructor. I've heard the course referred 
to as "The Killing Field" of the department, and I 
suppose there is some of that, but it also makes 
good copy for our upper division students to use 
on the lower division. Over the years I have had 
former students drop by and tell me with some 
pride that they still have their copy of 
Littlejohn. Often, these have been the ones for 
whom learning Littlejohn was a true rite (and 
right) of passage. And often I have suggested 
their 1978 edition was a bit out of date. I 
routinely tell najors that they are going to be 
expected to know something about communication no 
matter where they find themselves aft«»r 
graduation, and everbody's an expert on 
communication. They might find having a resource 
book available a comfort — and they aren't going 
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to do such better than Littlejohn. For what it's 
worth. 

By this time I vas largely convince* that I wantei to 
stick with a book that pronised to be challenging and of 
high quality and of a philosophical bent. But I also felt 
that I needed to be conscious of the possible pitfall-- that 
students night see theory as removed, abstract, something to 
do until reality cane along, i.e., non-practical. The 
nagging guestion remained: How do I engage active thinking, 
critical thinking about the theoretical issues of 
communication? Row do I get students to carry theory out of 
the classroom with them and get them to bring the results of 
that extra-classroom encounter bask into the seminar? How 
do I relate issues of theory to what matters to students? 

£nter_cgc 

Several years ago I became introduced to the concept of 
CfIC as an adjunct to the classroom. I no longer remember 
just how I first became aware of the concept of providing 
student and teacher with electronic mail capability as part 
of the learning process; it may have been when I joinei in 
on a CfIC conference oa CMC coordinated by Norman CoombF of 
the University of Rochester. Or it may have bean when I 
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became aware of the Edutel hotline and began to receive 
electronic nail from serious CMC people. However the idea 
presented itself, I understood at least this concept: that 
CMC vas using electronic aail. And I have been using 
electronic mail from the time I vas introduced to the 
mainframe computer in about 1984. For anyone who hasn't 
encountered the idea of electronic mail, it is simply 
sending and receiving written messages via computer. 
Hessages can be sent and received with people currently 
sending and receiving — on line. Or, a message can be sent 
to an ID and it is available whenever the recipient next 
logs onto the computer. Obviously, for messages to go from 
one terminal or computer to another, the computers must be 
linked, as they are through a mainframe computer. There is 
an embarrassingly simple description, but it is My 
understanli-.g of e-mail and, as far as I know, it is 
accurate. 

Ny own experience with electronic mail has been as a 
faculty member (sometimes department chair) at a Medium size 
uni versi ty. 

S§tting_CHC_Goiag 

I was happy to discover just how easy it was to get CMC 
going, as far as gaining institutional support. Our 
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university's parson in charge of running the coaputer center 
was extrenely helpful. He listened to ay idoi, which 
apparently had not be used by any other faculty aeaber at 
our canpus of over ten- thousand students. He vas intrigued 
and wanted to learn aore about CNC. Z was able to supply 
hia with a bibliography and CMC sources on Bitnet. He 
provided ae with handouts oit electronic-aail and the 
aainfraae*s word processing systeu, both files he sent ae 
over the aainfraae and which I could print and give to 
students to get then started. There were no other aanuals 
needed. Our friendly expert generated ia's for ay students 
and was willing to cone to two sessions of ay classes to 
introduce electronic nail to ay students. I reserved th«? 
university's coaputer classrooa, where each student can sit 
at a terainal and observe on their own screen just what the 
instractor is deaonstrating. By the eni of the two and 3ne- 
half hour session, every student was logging on and off, and 
knew how to receive and send electronic anil. They knew how 
to save their nail (both what they received and sent), and 
they knew how to view what they had saved in the aainfraie's 
word processing systea. 

Following that onc-tiae session, they were set loose to 
use CMC* They were repeatedly reainded by ae that anyone 
who was experiencing difficulty with CNC should let ae kaow 
and r would meat with them and clear it up. As it turned 
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out, a handful of students took me up on this offer. Re aet 
on weekenfls or after class and in all cases within an hour 
their confusion was cleared up. 

To ay great surprise, the students did not eabcace CMC 
with open arms, blind faith, and true devotion to ae as 
their savior. It took a number of weeks for this 
realization to sink in with bio. They needed tine to adjust 
to the fall semester, to their newly acquired ability to 
send aail, to the LittlejDhn text. Moreover, I couldn't be 
certain that they were not sending e-mail to one another. 

So, in the seminar that met once a week, it was not until 
the fourth meeting (9-25-91) that I asked point blank, why 
haven't you been using e-mail? Are you sending messages to 
one another? What I heard struck me as lame excuses. For 
instance, sone said that now that they wece about to 
graduate, they didn't think that learning how to use the 
computer would be useful — it's to3 late. They should have 
been shown how to use the computer when they were freshmen. 
One studeLc said that he always forgets to bring his list of 
id's from our seminar when he goes to the computer center, 
and that it is hari to find Dut which terminals are linked 
to the mainframe. Several said that it is hard to find time 
to go to a terminal. 

13 
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It vas tiie for a pep talk. after explaining to then 
that they are about to graduate into a world where use of 
coaputers is apt to increase, not teninate, and after sone 
■ore gentle instruction and encouragement, we aoved on. 
Soon aEterwood, messages bsgan to flow nore frequently. 
Still, not everone joined in, and this, in spite of the fact 
that 20* of tha grade was allotted to the CMC journal. I 
S2B§iaSE_t|as_l£ssoa__#lL__real_^ 

^hS-SfcliSSt-lBaS-ia-MEl-StaEtei-aa.cgC* A study of the use 
of C«C in large undergraduate (appro xiaately 50 - 200 
students), classes was carried out at Indiana University 
(Hansen, Brown, Chong, Kubota, Totten, and Hubard, 1991). 
In large part, the Indiana University project was to explore 
the use of CI1C to facilitate discussion. While results 
varied between classes and according to tha exact use of 
C11C, the overall findings (simplified) suggest considerable 
student resistance to using CMZ and to debating. The 
results of the Indiana University project, although based on 
large size classes, are in line with ny experience in a 
seminar of sixteen students and one of nine students. 
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lb§i.Dia_the_§taaeats_tklBiL-Of-CK? 

K few weeks before the end of the seiester, I asked the stuieits 
in each of the two sections to respond to a brief ten itea 
questionnaire. The questionnaire was designed si ■ ply to get at the 
students 1 use and perception of CHC. Results are as follows: 

J s _-Di3_iou_eier - usg_eleg^r^nic_iati_be£ 



course.? 

Yes No 

Section 1 (N=1«*) 2 12 

Section 2 (N=5) 0 5 

2. Has the instruct ion in electronic aail sufficient 

to get you going j.n using electronic wail? 

Yes Bo 

Section 1 (N=14) 9 5 

Section 2 (N=5) 3 2 



2i„£EEEO£iiateli_how_2ftea_d^ 

iail_this_se«ester? 

Section 1 (N=14) Section 2 (N=5) 

1. less than once a week 3 1 

2. once a week 8 u 
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3. 3 tines a week 3 0 

4. daily 0 0 



4- Ika£_iii_I2S_S§§-&!es!£2!»ic_§!i|_fgE? 

(if respondents Marked sore than one choice* they vere all 
included in the tabulation) 

Section 1 (H=14, Section 2 (K=*5) 



1. social talk 

2. discussion of text 

3. classroom talk 

4. details about when 
assignments are due, e 

5. other ••••• 



7 2 

12 4 

6 3 

c. . . . 4 1 

2 1 



5- Who did yon wri te to? 

(Tf more than one choice was Hade by the respondent, then 
that is vhat was entered in scoring) 

Section 1 (N-14) Section 2 (N=5) 

1. your self 2 0 

2. specific classmates 11 3 

3. all the seminar members 7 1 

4. the instructor 12 4 

5. people outside of our 

seminar.. •••••••••• ... 1 0 
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6- 8ifi«nai..on g_tfc i»3_a bou t _el §c££gn ig_m a i l_«grk 



££ll_f or_ioa? 



Yes 



No 



Section 1 (N=14) 



8 



6 



Section 2 (N=5) 



a 



i 



9ka£-!§§_4t? 

computer experience 

a way to get to know other students 

maintaining a journal 

stimulated conversation about th s issues — got me thinking — 
it helped me write my first paper and gave ne direction for 
my 2nd paper 

availability of networks to contact other than within OSS 
Conserve PhilCom 

it was easy to express my opinions without anyone shooting 
down my opinions or ideas. I felt free to express 

Hotlines, ideas, thoughts 
2a-_8§s_eA§e£r.2Bic_ia£l_iare_g^ 



Yes 



No 



Section 1 (N=1U) 



10 



Section 2 (N=5) 



not enough responses 
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&S2L.S°2 

Sonet iaes at the beginning. Probably because I aa still 
learning tricks with computers and ay skills need aore 
polishing. 

I did not vant to take the tine to use it. My schedule vas 
already too full of other assignaents. 

It was very interesting. My access to the computer center 
«asn*t as often as I would* ve liked— wish people at the 
center were faailiar with electronic Bail. 

It took na guite a fev tiaes to actually understand how to 
use it, so I aissed out on a lot of nail sending. 

It could have been aore helpful to ne if I vas on caapus or 
lived in Portland. The fact that I live 1/2 hour avay does 
Bake it a pain. 

Getting the tiae to sit down and do it vas difficult. 

At first it vas, nov I realize hov nuch of a valuable tool 
it vas. 

Because it vas such a struggle to get into the conputer and 
different connands, I spent too much frustration on that 
instead of spending tiae on actually sending nail and 
answering nail. If I had another class vith you and you 
used the electronic nail, then it vould be a help. 

Should be introduced vith COM 102 (Introduction to 
Communication) 

My schedule Bade it extremely difficult to sake trips to the 
computer lab. 

Just getting down there to vork vith it. 

It vas a help to those vith no knowledge of computers 
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fia— Bia. t i§iBa.SlSStE2e.ic - tail-ft£iUUtg-§SSiBft£ 

fi§ctisiBatioa_aaa^2E_tHikUa_ia-tki§_c2acs£? 

Yes NO 
Section 1 (N»14) 9 k 

Section 2 <N*5) U 1 



B2S_§o? 

As the course progressed e-mail vis beginning to be a help, 
less of a hindrance. 

It spurred "electronic" conversation about interesting 
issues that were brought out in discussions. 

It generated a lot of class discussion about topics in class 
and encouraged participation. 

A little bit in that sometimes I sav another perspective on 
things. 

It was more of a forum for questions after presentations. 

Answering individual questions via e-aail gave everyone 
equal opportunity to participate. 

Questions were discussed. 

It helped ae to reflect on other issues that night not be 
related to class talk. 

I was able to ask questions outside of zlass. This allowed 
■e to think through things aore thoroughly. 

Occasionally found some of the topics discussed rather 
confusing; some points of view were even more confusing. 

Especially questions from X. 
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2* £aflliJtttflJU.ial»gi>a^iai,itefe,§l§g|£gBig»ittll 



BarticUati0n._aaa_thinkiag.ftb0at.te5t 



issues, discussion issues? 

Sure, have the university issue everyone their own home PC 
so you could use e-mail anytime! 

Present writing assignments. 

If you ask (mail) a question and have everyone vrite back a 
response — use it as a way to test. 

Hake sure the nainfrane was connected to Portland Hall (a 
dorm) « 

Beyond required assignments, no. 

Specific assignments about text passages--discussion, 
comment, interpretation. 

If it ha3 been used more by everyone it would have been an 
excellent tool. 

More grade weight. 

Easier access. 

If we all had terminals more available to us and more people 
participated sore often. 

It would be better if everyone had better access to a 
computer. All of the computers in Hasterton (the microlab) 
now have the program so that has made it easier to get in 
the system. 

Maybe mandatory answers on certain philosophical type 
questions to be discussed in class — or exchanged between 
students via e-mail. 

If everyone had one at home like Lenny. 

Give specific assignments through mail. The professor 
teach the class more about e-mail connected to c 
universi ties. 
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Oar expeciaent with electronic aail started oat as just 
that. For ie the biggest obstacle to e-mail vas ie. as I 
got aore comfortable with the systea it becane clear to ae 
that this definitely is the wave of the future. . . . Once 
I started writing and talking with the coaputer as ay 
friend, I found that the words seeael to pop out at ae. 
Being comfortable with e-aaiL makes a world of difference. 
Keep up with the experiaent. 

E-aail would be great for a business situation. It is nice 
to know how to use e-mail. I just wish I had aore tiae to 
experiment with it. 

It was fun. It*r. great exposure to what people are thinking 
about, issues that wouldn't some up in "regular" 
con versa ti on. 

I thought electronic aail was a positive experience and T 
hope to use it aore in the future. Thanks! 

It was interesting. 

At first it was a pain. The more I was exposed to it, the 
more I found it useful. Better access would facilitate aore 
use. 

I like it. I have no syapathy for those who didn't use it, 
didn't have time, and so on. 

After I got used to it, I liked it and used it more and 
aore, but then it was the end of the semester. I can see it 
being very useful. 

Introduce e-mail in COM 102 (Introduction to Communication) 
for all majors. 

At first it was a pain, but after you begin to use it, it 
actually began to be fun. 

I think the e-aail is a fantastic idea and could help in 
class, but . - . The tiae factor for some is a serious 
issue — and because there are so many commuters, it is 
difficult to get to the lab. 

I had a great time with electronic mail, and I think that 
forcing me to get involved will prove beneficial in the long 
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run. I oo t a lot of people, and an very glad I had the 
experience. 

Very interesting. tfish I had been introduced to a computer 
■ach sooner via a coanunication class. 

§oie_ tentative .Conclusions 

It is obvious that this "experiment" in the use of CMC 
and the data gathered sake for a preliminary and tentative 
bit of learning for all concerned, Hhat I do think we can 
carry away from this "expedient" are some rough 
conclusions. what does encourage soae belief in the 
conclusions that I have come to from this experience is the 
discovery that the research literature seems to bear out the 
conclusions reached here.; 2] What follows is a statement of 
some of the "findings" in this study that seem to sit up and 
ask to be noticed. 

Using electronic m&il the way it was done here ] with 
minimal student training in its use, with 20% of the grade 
tied to it, with no real mandatory assignments (other than a 
journal of e-mail correspondence to be handed in) , over a 
one-semester period of time, without students having 
computers with modems in their hones, with students who have 
never used a mainframe computer bsfore] is likely to produce 
a fair share of resistance. These same students will leave 
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the course thanking you for the experience. The instructor 
will need to decide whether or not it is worth the anxiety 
generated by »he resistance, and whether or not it is worth 
the hand-holding that is reguired to walk students through 
it. 

Huch like what one reads io the research literature, 
ACCESS to conputer terminals is central (see endnote #2). 
In addition, the students seen to agree with one another 
that mandatory < ssignments (apparently in addition to 
handing in a journal) would increase student use of CMC, 

Interestingly, in spite of some resistance to its use, 
most of the students seeaed to like the experience and aost 
thought that it facilitated seminar participation and 
thinking. That is central to this "experiment, " i.e., that 
most thought that CMC did facilitate the course. 

I count the "experiment" a success, but then I an biased 
in this conclusion. Students rated the course and the 
instructor highly. Class discussions flowed easily and 
seemed to be enjoyable and. productive. Students thought 
that e-mail aided class discussions. I believe that if you 
want to try a similar "experiaent" in your class, that this 
report should get you off to a headstart. 
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Hhen I do it over again (and I intend to this spring 
semester), the one change I an going to sake is to give more 
specific assignnents to be carried out with CSC. For 
instance, the first computer assignment vill be to vrite a 
brief autobiographical sketch, introducing yourself to the 
class and to send that to everyone within the first week or 
two. 

Finally, the Littlejohn book worked well. I recomcen'l 

it! 
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APPEHDIX: sihple E-BAIL log 
♦»♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦»♦*♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ 

Received: froi RPIBCS (INT ERPEB) by PORTLAND (L ENNT) 14 0871; 
(RAIL R2.5) Thu, 26 Sep 91 09:08: 31 EDT 

Received: by PORTLAND (Nailer R2.03A) id 9098; Bed, 25 Sep 
91 15:12:54 EDT 

Date: Thu, 26 Sep 1991 00:14:12 *1000 

Reply-To: Inter personal/saa 11 group comaunication 

<IRTERPEB9RPIECS. BITHET> 

Sender: Interpersonal/sma 11 group soniunication 

<INTBBPER3RPIECS. BITNET> 

Proa: jackieaDIE1EM.0TAS.ED0.AO 

X-To: InterperdVN. Ecs. Rpi. Edu 

To: Lenny Shedletsky <LK NNYS PORTLAND. BTTNET> 



Would you be willing to participate in a saall research 
project on conputer based work? I an a aasters student in 
the Departaent of Sociology, Oniversity of Tasmania, 
Australia. I an studying collaborative computing work 
groups. Ny research involves testing a range of group based 
techniques acstly by comparing conputer mediated groups and 
face to face groups using similar techniques (eg Focus 
groups and conputer conferences). However* I also want to 
investigate how delphi groups would operate via reoote 
computer based interactions. Participation wouli involve: 
-> replying to a short questionnaire by e. nail (so I know 
who I'm talking to). -> writing a short suanary of your 
opinion on an issue (which I will specify) to do with the 
future of information technology. -> reviewing and 
responding to a report on this issue. 

If you are willing to be involved can you contact ne as soon 
as possible. Jackie Robertson. 

♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦+«•♦♦♦♦ ♦♦♦♦♦♦♦ ♦■*•♦♦♦♦♦ ♦ + ♦♦♦♦♦♦♦ 



Subject: you are doing well 
In-Reply-To: just testig aail 

References: <IP151 12.9109260925249portland. aaine.ED0> 
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Message-Id: <LENNY.9 1092614 144 8dp3Ct land. naine* ED0> 

Pros: LENNY9P0BTLAND (Lenny) 

To: IP151123P0RTLAND (Joanne Mac) 

Date: Thu, 26 Sep 91 14:14:48 EOT 

this looks great! 

now, it's tine to start responding to or initiating talk 
about the book — 

♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦+♦♦ ♦+♦♦♦+♦ tf wft^ ♦♦♦♦♦♦♦ 

Subject: agreed 
In-Reply-To: Lenny send 

References: <LENNY» 9 109221 3354 7i port land. main o. EDO 

<IP 15071.91092 6112 5229 port land. Maine. ED0> 
Hessage-Ii: <LENNY.910926141912dportlana.«aine.EDU> 
From: LENNY8PORTL AND (Lenny) 
To: IP150719PORTLAND (Laura flyman) 

Date: Thu, 25 Sep 91 14:19:12 EDI 

the Paramecium example does speak to this issue — as for 
classif iying, the way i see it, the question the experts are 
raising is whether or not something is an example of 
communication — in other words, what is communication? what 
defines it? what features make it up? 

i don't know how one proves or supports a position in this 
area — i tend to go along with the idea that unintended 
events are communication — 

♦ ♦♦♦♦♦«• ♦♦♦♦♦♦♦ + + ++*++++ +++++++ + + +++++ +++ + + + + 

Subject: debate is on the horizon 

Message-Id: <LENNY.9 109261 42707?9port la nd. maine. ED0> 
From: LENNY9P0RTLAND (Lenny) 

To: IP150659PORTLAND (Scott Bezanson) , I PI 50669PORTL AND 

(Dennis Dix) , IP 1 50679PORTL AND (Gregory Doyon), 
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IP150689PORTLAND (Kiaberly Granger), 

IP15069iP0RTLAND (Dale Haskell), IP 150709POHTLAND 

(Scott Honey), IP150719PORTLAND (Laura Hyaan) , 

IP150729PORTLAND (Scott Keenan) f IP 150739PORTLAMD (Cyndl 
Borrow) , IP958319P3PTLAND (Kevin Hash), IP150749PORTLAND 
(Christopher Talbot), IP150 759PORTL AND (Lynn Tibbets) , 
IP150769PORTLAND (David Heare) , IP1 50779PORTL AflD (Joseph 
Ziddle), IP150789PORTLAND (Chris Bavenstein) 

Date: Thu, 26 Sep 91 14:27:07 EDT 

please soneon? other than ae (Lenny) pick up tha ball and 
run with it — if your naaes file is functioning, ve are on 
our vay 

Forwarded Hail Follows — 

Received: from PORTLAND (IP 1507 6) by PORTLAND (LENNY) id 0905; 
(MAIL R2.5) Thu, 

26 Sep 91 13:53:35 EDT 

Received: by PORTLAND (Sailer R2. 03A) id 0534; Thu, 26 Sep 
91 13:37:07 EDT 

Subject: chap. 4 informative vs coaaunica ti ve 
Hessuge-Id: <IP15076.9 10926112952aportland.aaine.EDa> 
From: IP150763PORTLAND (Davia Weare) 
To: LENNY 9P0RTLAND (Lenny Shedletsky) 

Date: Thu, 26 Sep 91 11: 29: 52 EDT 



I "a going to think on paper here. It could be confusing at 
first. Intention is the key word. Do I deliberately, in 
an act of volition, intentionally convey aeaning? 
Soaetiaes. Ekaan and Priesen refer to those nonverbal 
behaviors that intentionaly convey aeaning as 
•coaaunicative'. They use this tera • coaaunicative' in a 
specific. United way, and in relation to other terns such 
as 'usage* and • interactive'. It is not to be confused with 
the dictionary aeaning of the word. Nor should we confuse 
it with any definition arrived at through group discussion. 
• Coaaunicative' as Eknan and Priesen coin the tern and 
«coaaunicat ive>> as we coaaonly use it are quite different. 
Ekaan and Friesen should have choosen a word other than 
/coaaunicative/ to label the acts they were studying. Their 
choice creates confusion. Rhat Ekaan calls a 



•coaaunicative act' is (leaning ♦ intention). What Bkian 
calls an • informative act* is (aeaning - intention) or just 
plain (leaning). I don't understand Lenny's 'initial 

reaction' to reading p. 65. I think he is using an idea 
similar to the following. "3.328 If a sign is useless, it 
is Meaningless. That is the point of Ocean's aazia. 
(If everything behaves as if a sign had leaning, then it 
does have leaning.)" Wittgenstein's Tractatus... 

I believe the three acts discussed on p. 65 are guite 
distinct. A 'non-randoi idea' can be induced by all three 
distinct acts. Intention is not Hypothetical but part of 
the definition of Ekaan's 'coaaunicative act'. Have I 
Misunderstood you Lenny? Please forward, at your 
discretion , to ay classmates. 

♦ «-«-«-+♦♦ «-+♦♦«-«-«- ++++ + ++ +++++++ +++++++ + + +++++ 4.4.4.4.4.4.4. 



Subject: i will try to tell her 

In-Heply-To: vho is this really from? 

References: <LENNY. 9 1092609273 39portland.aaine.EDU> 

<IP15068.91092 6133 6508portland.aaine.EDU> 
Message- Id: <L EN NY. 9109 26 14321 9dport land .aaine.EDU> 

From: LENNY dPORTL AND (Lenny) 

To: IP150689PORTLAND (Kiaberly Granger) 

Date: Thu, 26 Sep 91 14:32:19 EDT 



44.4.44.44. 4.444.444 44.44.444. 4.444444. 444.444.4 444.4.444 

Received: from PORTLAND (IP 1506 8) by PORTLAND (LENNY) id 0906; 
(HAIL R2.5) Thu, 

26 Sep 91 13:53:35 EDT 

Received: by PORTLAND (Nailer R2. 03A) id 0546; Thu- 26 Sep 
91 13:39:09 EDT 

Subject: vho is this really from? 

In-Reply-To: check this out! Tasaania 

References: <LENNY. 9 1092609273 39portland.naine.EDU> 

Hessage-Id: <IP 15068.91092 61 33 650?portlan3 .aaine. EDU> 
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Proa: IP15068aPORTLAHD 

To: LENNYiPORTLAND (Lenny) 

Date: Thu, 26 Sep 91 13:36:50 EDT 

Lenny if this is going to you, tell th» Tasmanian lady that 
I would like to perticipate in her study. I guess I* ■ still 
in the fascination /playing stage with email. Anyway, I 
didn't catch her I.D. number, so will you tell her I'n 
interested? Thanks, Kyo 

♦ ♦♦♦♦♦♦ ♦♦♦++♦♦ ♦♦♦++♦♦ ♦♦♦♦♦♦♦> ♦♦>♦♦♦♦♦ ♦♦♦♦♦♦♦ 

Subject: let*s see what happens--tasmania today, tomorrow 
south Portland 

Message- Id: <LENNY.91092614411 39port la nl • aaine. EDtt> 
Prom: LENNYaPOBTLAND (Lenny) 
To: IP150683POBTLAND (Kiaberly Granger) 

Date: Thu, 26 Sep 91 14:41:13 EDT 



Forwarded Hail Follows 

Subject: collaborative computing groups 
Message-Id: <LENNY.9 1 092 61 4360 99 port land* aaine. EDU> 
From: L ENN Y9PORTLAND (Lenny) 
To: ja3kie9dleDens.utas.edu.au 
Date: Thu, 26 Sep 91 14:36:09 EDT 

I am a professor of communication at the University of 
Southern Maine. I am trying out cmc for the first time this 
seaester — i have 2 seminars in theories of communication, 
both trying to learn how to use the computer — so they and i 
are new at this — i have hopes of writing up my experience of 
using cms to instigate discission — your request for 
participants intrigued me — i sent your reguest along to my 
students — one answered — asked me to send her interest along 
to you — her id is ip150689Portland. Bitnet and bar naae is 
Kiaberly Granger — please let me know if she and i could 
participate — i will pass on word to you if others show 
interest 
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♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ 

Subject: kin — give ae a call at 774-5147 
Message-Id: <LENNT.910926173728ap3ctland.Baine.EOO> 
Proa: LENNY9PORTL AND (Lenny) 

To: ip15068aportland.BaiQe.EDU (Kinberly Granger) 

Date: Thu, 26 Sep 91 17:37:28 EDI 

i don't really understand the green light problen — perhaps 
on the phone it vill be easier to understand 

Forwarded Hail Follows 

Received: from PORTLAND (IP15068) by PORTLAND (L ENNY) id 0928; 
(NAIL R2.5) Thu, 26 Sep 91 17: 28: 45 EDT 

Received: by PORTLAND (Nailer R2.03A) id 0700; Thu, 26 Sep 
91 14:37:30 EDT 

Subject: help 

In-Reply-To: debate is on the horizon 

References: <LENN Y. 9 109261 427073portland.aaine. ED0> 

Hessage-13 : <IP1 5068. 9 109261 43 6002pDrt land. aaine.EDU> 

From: IP1 50689PORTLAND 

To: LENNYftPORTLAND (Lenny) 

Date: Thu, 26 Sep 91 14:36:00 EDT 

X'a trying ot create a nanes file but i keep getting a green 
light when I try to type in the userid. can you give ae 
information on this? 

♦ ♦♦♦♦♦♦ +♦+♦♦♦♦ ++♦ + ♦♦+ 

Subject: Jactie 

Hessage-Id: <LENNY.910926l7453 49portland.naine.EDU> 
From: LENNY9P0RTLAND (Lenny) 
To: interperdvn.ecs.rpi.edu 
Date: Thu, 26 Sep 91 17:45:34 EOT 
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i tried to send e-nail directly to your node Dieien bat that 
failed so i an trying to respond via the hotline— 

♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ «-♦+♦♦♦♦ «•♦♦»*♦♦ ♦♦♦♦♦♦♦ 

Receive!: fron NIT?HA (HAILER) by PORTLAND (LENNY) id 0931; 
(HAIL R2.5) Tbu, 26 Sep 91 17:28:45 EDT Received: fron 
HIT VH A. NIT. EDO by PORTLAND. HAINE. EDO (Nailer R2.03A) with 
BSHTP id 0721; Thu, 26 Sep 91 14:<»4:24 EDT 
<LISTSERYXRPIECS.bitnet9VH.ITS.RPI.ED0> 

Subject: Output of your job "INTERPER" 

To: LENNTftPORTLAND.bitnet3VN.ITS.RPI, EDO 

Your nail file (1132) vas successfully DISTRIBOTEd to list 
INTERPER. 

♦ ♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦4 ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ 

Subject: have i already responded to this? test worked 
In-Reply-To: just tostig nail 

References: <IP151 12.91 0926092 5241port land .naine.ED0> 

Hessage-Ii: <LENNY. 9109261 9073 09 port land • aaine.ED0> 

Fron: LENNY9P0RTLAND (Lenny) 

To: IP15112aPORTLAND (Joanne Hac) 

Date: Thu, 26 Sep 91 19:07:30 EDT 

+ ♦♦ + +♦♦ ♦♦♦♦♦♦♦ ♦+♦+♦♦♦ ++++*++ ♦♦♦♦♦♦♦ ♦++♦♦♦+ 

Subject: how's the spelling of your naae now? 

Hessage-Id: <LENNY.9 109261 9182 Uport land. «aine.EDD> 

Fron: LENNY 9P0RTL AND (Lenny) 

To: IP150779PORTLAND (Joseph Zidle) 

Date: Thu, 26 Sep 91 19:18:21 EDT 

so vhere's nail fron you? 

♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ ♦♦♦♦♦♦♦ +++++++ ♦♦♦♦♦♦♦ ♦ ♦+♦«-♦♦ ♦♦♦♦+♦♦ 
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[1] Hells, in her 1991 review of the literature on computer- 
aediated coamunications for distance education, tells us 
that it is rare to find experiaental studies on CBC 
reports: "Indeed, various endeavors in distance 
education seen to be inspired by an 'everyday 
rationality and • - • eabryonic conceptualization of 
distance learning' (Harland and Store, 1982, p. 72). • • 
• In fact, aost of the literature on distance education 
consists of either case studies or 
conclusions/recoaaendations that Bay or Bay not be 
accompanied by empirical evidence" (Hells, 1991, p. 3) 



[2] For instance. Hells (1991) in her review of the research 
literature on CHC, reports that "CMC is particularly 
well-suited for courses involving discussion , group 
interactions and projects, and conceptual rather than 

hands-on training CHC nust be integral to the 

course or it will be under-utilized. • . . • 
Conpletion is facilitated when students are not allowed 
to self-pace" (p. 21). 

With regard to access to computers. Veils reports: 
"Beady access to a computer is virtually a prerequisite 
for successful performance in CHC. • • • • low usage 
was reported for students who had to use computers at 
local study centers, conpared to other groups who had 

computers in their homes (p. 27) One of the 

most robust findings in the literature is that tacking 
CMC on to existing materials may negatively iapact usage 

rates strictly voluntary usage meant low 

usage. • • • • Despite a small number of case 
studies, it is clear that CHC will be used only when 

participants are required to do so Motivation 

may b» encouraged by requiring a mandatory number of 
logons per week, a minimum number of messages, and S3 
on. ... Osage may also be encouraged by insuring that 
important information (such as quiz questions and 
answers or instructor responses to questions) is only 
accessible through the computer. ... students alasst 
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unanimously blaaed lack of tine as the reason they 
tended to lurk rather than sake substantive 
contributions. However, Hason (1989) notes that this 
•constant refrain begins to sound like noise generated 
to cover a lore basic cause — the lack of a clear aodel 
on vhich to base their cooceptidu of hov to participate* 
(p. 137)" (iells, pp.36 -37). 



